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EXECUTIVE SUMMARY

Too many childrerenrolled in schools today are learning so ligthel ths affectss o ¢ | raasty ' s
disadvantaged group, the pooreding a real possibility thagenerationsnight get trappedh a
low-learning cascadd.hecountries most affected by tigéobal learning crisislsohave some of
the lowest levels of pestudent expendituren educationWith global funding for education still
falling short of current need, what options do such countries have to sustainaldyeantipe
quality of their education? Positive deviance is an dsastd approach that begins with the
observation that communities are already fdhydowed with capabilitiesd solwe their social
problems and need not always have to find extra resofmcsschsolutionsto emerge

Systematic reviews of the existing evidence on how to improve leamihgveloping countries

highlight the need to focus on assessing learning, using evidence to design and implement
education poli@s, andaligning all theactors in the education systgrto focus on maximizing
learninggains for children (World Bank, 2018)waweza has chosen Positive Deviance (PD) as

a strategy to unearth evideAgased ideas at community, school and teacher levels, with the aim
ofexperimat i ng and bringing to scale what really v
in East Africa. The underlying thinking is tha
with consistently poor learning outcomes have devised strategiggactites that are enabling

them to achieve better learning outcomes for their children, while using similar levels of

”

resour ces

We did an initial desk analysisf primarylevel learning achievements in Ugaratal itrevealed

that districtsthat consistentlyundeperfamedin the citizenled UWEZO literacy and numeracy
assessmentwere alsoconsistentlypoorly performing inthe nationalevel Primary Leaving
Examinatiorresultssince 2011The questia asked at this stage wabether someutlier public
schools and teacheexisted in these districtssho despitaall their difficult circumstancs, were
consistentlyoutperfornming their peerdThe answer was a resounding YES, anglithtial analysis

led toalist of eighty-eight“PD-Like” schools and one hundred and forty fivé>-like” subject
teachersA two-phase fielebased mapping exercise cut down this list to the final list of ten PD
schools and eight RBubject schools.



An in-depth ethnographic inquiry was conducted involvingséheighteen schools aimed at
unearthing their unique strategies and practices that might explain the observed top performances.
A variety of qualitative data collection methods were used, including personal interviews, detached
and participant observationdirect interactions, videography and photography, group discussion
and action dialogues, and a triangulation of all these technigaesrding toSinghal, Buscell

and Lindberg2010) Sol ut i o n s sotiabproblants ara right thérd, with t@nmmunity
members, staring ythem)i n t h km tefma af ghool infrastructure needss inquity reveas
thatsome of thé®?D schoolsarein fact, extremelyunderresourced than their undperforming
neighbourslt would seem, after all, that regess of how well the school is built and furnished,

what really matters is what transgs during théeaching andearning process

The inquiry unearthed a number of practices and behaviours used by these PD schools and
teachers. These findings are synthesized into six main PD strategei/e involvement of
communities in the life of their school, introduction of systematic wogk@grhes and cultures

that positively impact learning, designing and applying methods that target facilitating content
mastery by the learners, supporting and motivating teachers and learners to achieve improved
quality of the instruction and learning exgacesteachers deliberately prioritizing and attending

to their | earner’s needs, and the deliberate
to back up school innovations against potential interference.

Some of the PD practices unearhalthough positive and highly recommendable (desirable) for
adaptation in other sobls, directly conflict with existingfficial education policy positions. The

PD schools currently implementing these practices gave strong reasons for adapting soeb.prac

This study suggests the need to evaluate the viability of some education policies and their impacts

on |l earning in school s, in particular the *cl

used in primary schools.



TABLE OF CONTENTS

ABBREVIATIONS ..ottt ettt eeeea s st ettt e e et eeeeeeeeeeeesensenness iii
EXECUTIVE SUMMARY ..ottt ettt st e e e e et et b e e e e e e aeeee e e e e e e eaabna e eeas iv
1.0 INTRODUGCTION. ...ttt ettt eee et e ettt e e e e e e e et e beaa e s e e eaana st e e eeeeeebbaa e e eeeaaeeens 1
2.0 DATA COLLECTION METHODS . ... ..ot enaneee s 4
2.1 Positive deviance MapPINg EXEICISE........ceuiiuurrrrereieeererreteeeeaasasssreeeeesameereeeeeeeesaaannnrrseeeeeaeerees 4
2.2 The Positive DeVIianCe INQUITY.......ccooiiiiiii it eeee e e e e e e e e e e e e e e e e eaeeee e e snaeannnaaaaaas 7
3.0 SCHOOL STORIES. ... ittt e e e e e e ettt emmeb e e e e e e e eebba e e eeeas 8.
3.1 SCHOOL A: A rurbday school that is deeply rooted in the community!..........ccccovvvvvvieeeneennn. 8
3.2 SCHOOL B: A perurban day school strongly influenced by the foundabioay.......................... 11
3.3 SCHOOL C: An old rural and historically top performing school with strong direction and

involvement of the foundation DOY..............oeiiiiiiii e 12

3.4 SCHOOL D: A school with a head teacher who chose to follow in the footsteps of her predé&essor.

3.5 SCHOOL E: A school which dismissively underrated a native who had been appointed heaéd teacher

leading to major transformations driven by the desire to pgnovself in the community................... 17
3.6 SCHOOL F: A school whose new head teacher tra
ACNIEVE BREIIENCE. ...ttt e re e e e e 19
3.7 SCHOOL G: New school with key stakeholders driving improvement initiatives.................... 21
3.8 SCHOOL H: Improving through a collective effort as everyone plays their key.role.............. 23
3.9 SCHOOL I: A deep rural school with strong community ownership and a historical turning. [&&nt.
3.10 PD SUBJECT TEACHERSprioritizing learner NEedSs.............oevvviieiiiiiccnniiiiiiiieeeee e eeees 29
4.0 SIX PDSTRATEGIES ... .ttt e e e et e emen e e e e e e e e ennaan s 31
4.1.1 Strategy one: Community involvement in PD SChOOIS...........cooooiiiiimmiiie e 32
4.1.2 Strategy two: Promoting effort, openness and achievement in PD schools............cccoeee.... 34
4.1.3 Strategy three: Children achieving mastery in PD SCROOIS...........ccoooiiiiiiiiiiiiiiieee 35
4.1.4 Strategy four: Teacher support amativation in PD sChools.............cccccooiiiiiieeeiiiiiieecieee e, 37
4.1.5 Strategy five: Proactive involvement of SMCs and PTAs in PD schools............................ 39
5.0 INSIGHTS FROM THE VALIDATION SESSIONS.......cccoooiiiiiiiiiiniscveeieineeeereeviiinnn e eeeeiennne e 40
6.0 EDUCATION POLICIES AND SOME OF THE DISCOVERED PD PRACTICES.................. 41
7.0 CONGCLUSION. ..ttt ettt eeees st e e e e e et nnmt e e et e s e e e e e eeettaa s smas e e e e e e e eeetbna e e eesannnns 42

vi



1.0 INTRODUCTION

Amidst theexciting global expansion of schooling which has registered unprecedented progress
towards all children attaining a basic minimum educasorce the early 2000sespecially
benefittingthe formerly excluded poor, girls and rurahcmuni t i es, the “ gl obal
today presents the biggest challenge to realization of the promise of edudaiori25 million
schoolgoing children @l not acquire the most basic functional literacy or numeracy skills even
after spending at least four years in school (UNESCO, 2013; World Bank, 2@ indication

that the learning crisis begins in the very early years of schMast of these chilen live in the
developing countries dksia and Suisaharan Africa (SSAYegiors with the large annual child
population growth rates and low petudent education expenditure levels (Sajitha, et al., 2018).
With global funding for education still fallinghort of current need, what options do such countries

have to sustainably improve the quality of their education?

The concept of Positive Deviance traces 1its’
tackle childhood malnutrition in Vietnarhis approach to solving intractable social problems is
premised on the observation that in every community, there exist ordinary people or institutions
who have figured out better, sometimes extraordinary solutions than their neighbors to prevailing
problens, without having access to extra resources (Pascale, Sternin & Sternin, 2010; Tufts
University, 2010). These arde Positive DeviantsDescribing the application of this concept to

the malnutrition problemSternin, Sternin and Marsh (199@Vveal threauniqgue components of

the approachk well-nourished children ifamilies andcommunities where there should ordinarily

be noneuse of culturally appropriate practices that were available to all, and other community

members learning from and adopting gractices of the PDs.

APosi ti v e nudridon desaniee young children who grow and develop adequately in
poor families and communities, where a high number of children almonrished and frequently

i | | Téese families have developed culturalbppropriatepositive deviant practicebat enable

them to succeed in nourishing and caring for their children in spite of poverty and an often high
risk environment. These families are uniquely able to provide solutions to malnutrition to other

poor famiies in their communitiegs



Two critical factors make the PD pyqwach a naturally appealing coufee developing countries

in their quest to solve the learning problem. First, the emphasis is on identifying practices that are
actually working in a partidar context, with the intention to extend them to immediate
neighboring communities existing the same or aimilar contextSecond, PD practices are, by
definition, already available to all the community members without need for extra resewitas

in PD parlance is ref er Mesdemoves tleesatbofamiliad ckfeaim i n  p |
highlighting resource insufficiency as the key constraint to improving learning.

Twaweza has chosen Positive Deviance as a strategy to unearth eWidsed&leas for

i mproving children’s | earning outcomes at com
Since 2016, Twaweza has been conducting positive deviance studies in primary education with
two main goals. First, to unearth locatiglevant strategs and practices that some primary schools

are using to achieve better learning outcgnaesl secondto extend these strategies to the
underperforming neighboring schools, thereby experimenting and bringing to scale what really
wor ks t o i mpleanngTo cehch thekse vam goals, three research questions have
guided this body of work. Firstare there averagelyesourced public primary schools in
consistently poorly performing districts of Uganda that have consistently achieved better, even
top, performances than their neighbors? Secahdt strategies and practices are these PD schools

and teachers using that might explain their ability to consistently achieve and sustain better
learning? And by extension, what has kept these strategiesardtpri ces ef fecti vel
pl ain sight’” from other schools in similar co
behaviours be scalatp and replicated in a socially acceptable manner to other teachers, schools
and communities?

Recently synthesized evidence of effective education interventions reveals some key
considerations for improving learning in SSA (Conn, 2014; Evans and Popova, 2015; Snilstveit et

al., 2015). First, a multlevel approach is required that combines at least twvefiriitervention

levels—the child, household, school, classroom and system. Second, some interventions are more
impactful on learning than othersimproving teacher knowledge and pedagogical practices,
providing extra instructional time and remedial ogpnities, and communitgased monitoring

are some of the most effective. Third, critical attention must be paid to the uniqueness of each
context as what works in one location may not always work in anditbetate, available global

evidence on the apphtion of PD to improve education outconm@sreveaédimproved retention
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of children in schoolsimprovedgrade completionreduction and prevention of high school
dropoutg(Dura & Singhal, 2009Lemahieu, Nordstrum & Gale, 2017)

This study was conducted four sequential stages. Adebka sed anal ysis of Twa
children’s | earning outcomes and the Uganda N
Leaving Examination (PLE) resultsd to selectionof a preliminary lig of “PD-like” schools at

the first stageField-based pysical mapping of the schools was then done in the second,stage
which cul minated in the final selection of th
findings. In the third stage, wsnducted an ethnographic inquiry into the strategies and practices

of the selected schools aimed at uncovering the unique behaviors that might explain the observed
better performances of PD schools and teachers. Six strategies were unearthed frounris in

active involvement of communities in the life of their schaoifoduction of systematic work
approaches and cultures that positively impact learning, designing and applying methods that
target facilitating content mastery by the learners, suimgoaind motivating teachers and learners

to achieve improved quality of the instruction and learning experieteashers deliberately
prioritizing and at t e nttadeligeratedlization efexistind feraat ner ’ s
institutionsat the schodio back upschool innovationagainst potential interference

The fourth stage involved the conduct of validation sessions at which the unearthed strategies were
validated and commitments made to adapt relevant practices by all the painticgrhools. The

validation sessions also hightiged the criticakoles to be played by head teachers in ensuring
successful adaption of PD practices and the need to conduct sufficient sensitization of major
players in the school communitiesarder toachieve sustainable gutaon.

The PD approach demonstrates that real solutions to complex social problems exist in every
community setting and can be replicated for the benefit of all community members (Sternin &
Choo, 2000; Sternin, 2002n the following section, we explain the data collection methods
beginning with the procedure followed to select the study schoothandiwelling at great length

on the actual conduct of the inquiry. Section three gives a detailed exposition of the unique PD
school stories situating each school in its local context and revealing the unique practices
unearthed. In section four, we discuss six thematic PD strategies that were synthesized after

reflecting on the PD stories. This is followed by a brief reflection oimmthghts gleaned from the

1 The PD mapping process is explained at great length in a separate report.
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validation sessions in section five and a discussiomplicationson education policgf some of

the unearthed practicassection six. Section seven concludes.

2.0 DATA COLLECTION METHODS

In order to answer the thrédeD questionsposd earlier an in-depth qualitativenquiry was
undertaken. The first question was partly answered through desk research work that established
the existence of PBike schools and teachers.comprehensive physical mapping exercise was
thenused to cut down on the numbers tbeseschools and teachers teaturein the in-depth

inquiry. While a detailed separate report of thieole mappng process has been compiled, this
sectionbriefly highlights thetwo field-basednapping phaseand dwels at lengthon the conduct

of the inquiry.

2.1 Positive deviance mapping exercise

The first phase started with a physical visiteich ofthe severdistricts These visitsnvolved
detailed collaborations witBistrict Education Officersgore Primary Teacher Colleges (PTCs),
Coordinating Centre Tutors (CCTahdhead teachersf the88 PD-like schools and 18 PDlike
subject schoolgthese had been selected earlier during the desk research andlgsigols
utilized at this stage, hadebn designed to collect more data existing at the sshadl
coordinating centrethat could not be ascertained from the Uwezo andd®it&iised earlierFive
thematic focus areas were emphasized at this stabelp be used to further cut down on the
number of schools- head teacher characteristics, school resources, school type, community
characteristics, and school performamser a longer time perioccach of these five areas is
explained briefly below:

Head teacher characteristics: The quality ofhead teacher a school has is considered a key aspect

for improving learning and driving change in schaaksvy et al., 2018)In this context we focused

on the gender of the head teacher, and the period they had spent in this school as head teacher.
Wheraas there is no clear indication of whether female head teachers perform better (worse) than
their male counterparts it would be quite importaneégtablish whether or not the strategies and
practices that head teachers utilized in their work differedgad@mder lines. Ofperiod of stay

as head teacher, it is considered that the longer the period ah staaghookthe more likely the

2 All data collectiortools used fothe mapping, inquiryand validation tges of this study are available on request
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head teacher will be able tmderstand anthfluence the culture of the school and to achieve the

learning goals thechiool sets.

School resources: School size (in terms of the total number of children enrolled) and the
associated puptio-teacher ratisare considered critical variables for facilitating learning. Beyond

a critical minimum number of pupils per teacher, evidence exists that suggests that when a teacher
handles fewer children, each child will likely get more teacher attention and therefoeased

chance to learn bett¢Angrist & Lavy, 1999; Hanushek, 2006)he issue of school feeding
programs for childrensianother critical aspect that was given thorough consideration. ktbw d

PD schools manage the compissues that are associateith the provision of lunch for children

—both for schools that provided lunch and those thahai@d A final consideration under resources

was the aspect of additional external support received by the school, e.g. NGO programs in the
school, and old stlents making major contributions to the school. Any additional external support
that was considered oeof-reach for a typical Ugandan public primary school would lead to the
exclusion of such a schoadrhis study ther®re, was targeted dhe typical pblic school in
Uganda with alll i ts’ resource constraints. Sc

norm weredropped

School type: All schools considered in this study are pulaided primary schools. This
notwithstanding, two schodével vaiations were given due consideratienvhether the school

was located in a rural or urban setting, and whether the school was officially running on a day or
boarding program. On rural/urban location status, this variable is highly associated with importan
factors as school facilities, role models, additional support, socioeconomic environment, etc. On
day/boarding status, all public primary schools running a boarding program in Uganda use private
resources to fund the boarding aspect. Furthermore, ahidsm®lled on the boarding programe

in many aspects more advantaged than their day counterparts, making it unrealistic to expect
similar opportunities for learning in schools that differ on this aspect. Therefore, schools running

boarding programs wemdsodropped.

Community characteristics: A key community aspect that was given high consideration in this

regard was the predominant socioeconomic activity of the area in which the school is located.



Major challenges are faced by schools located iasandere the main economic activities include

sugar cane farming, maize ande growing, fishing, stone quarrying, sand mining, Btevious

studies have documented the exploitation of schgeld children as a source of cheap labour in
such communitiegKabay, 201§ A school in such a localitthat achieves exceptionally high

performance mushave devisal unique strategies to overcome such hindrances affecting the

learning in all the nearby schools.

School performance: D u e
cycle PLEs for the six years, 2022016. Both the overall schotdvel aggregated and the subject

consi

der at i

on wa s

gi ven fobr

level performances were analysed. Using these analyses, school and-lewejeptrformances

were ranked for each district.

Using the aboveelectioncriteria t w e n t -yike ‘pl@sDschools andeventeeriPD-Like plus

each

subject schools were selectett is these thirtyseven schools that comprised the sample for the

second phase of thghysical mapping process. iSlphase involved a deeper dive into the thirty

seven school communities and engaged both the sblaset and wider communitgemtlers.

Dialogues were held with teachers, head teachers, parents, local leaders, the comitaungéy at

and the childrethemselvesThese discussions centredt he | olciak e “ IDus”

teachers, and how they were perceileth withn theschool and thevider community.

After returning from the fieldgecond phase mapph@ brainstormingonsultative session was

held and narratives developed for each of the Hsietyen school communitieShese narratives

formed the basifor the finalselection of theéen PD schools and eigfD subjectschoolsthat

were involved in then-depth inquiry.

Table 1: Timeline of PD research events and the stakeholders involved.

2016 2017 2018
Desk research | Mapping 1 Mapping 2 PD Inquiry Validation
- Uwezo + - 88 PDlike - 20 PDlike plus -10 PD schools | - 6 PD strategies
UNEB data schools schools - 8 PD subject - 18 study schools
- 118 PDlike - 17 PDlike plus schools - 16 nonstudy
subject schools | subject schools schools
- Other players

scho



2.2 The Positive Deviance Inquiry

The inquiry was conducteth the eighteen target schoois explaired above.lIt involved the
participation ofall the key stakeholdersho, according td&Singhal, Stenin and Dura (2009),
constitute the key internal change agents that will demonstrate the social proof of what actually
works to their peers. They inced parents anotherlocal communitymemberg t h eusualu n
S u s p emembefs)of, the SMCs and PTAecdl council executives school foundation body
members, civil arvants, head teachers and teach&ssis the norm with PD, the chances of
adoptingand implementind®D practicesncrease with the active involvement betcommunity

in the self-discovey processThis process thereforés critical to ensure community ownership
and implementation of the unearthed strategies, asndrmabers realiz¢hat they have within
themselves the ideas, resources and energy to bring about change.

The PDimplementatiorfield guide (Tufts University, 2010) identifiesfive key stepsin the PD
approach-define, determine, discover, design and monitor. In this study, wefllgvéllowed

through the first three steps and partially completed the faasitthdescribed below.

1. Problem definition: Throudh the conduct obpendiscussion andlialogueswith the relevant
communities we characterized at depth the problem of low learning achievement at primary
school level. Specific to each study area, we were able to get the local communities to identify the
possible causeand, to share the challengesyihadencountered during previous attempts to deal

with the learningproblem.

2. Determination of the presence of PD individuals or groups in the study contiesivas done
first, throughdeskbased research where poorly performing districts were matsteecen two
main data sourcesUNEB and Uwezo. Then a detailédo-phasephysical mapping exercise was
done whichculminated imo the identification of ten PD schools and eight PD subject schools.

3. The Unearthing or discovery of the uncommon but suessful strategies, practices and
behaviours was achieved through the conduct of -aeh qualitative ethnographic inquiry that
included the use of a number of research tools and activities, including personal interviews,
participant and detached obsereas, direct interactions, focus group discussions, gnaphy

and videographynote takingand triangulationWhile schoolbased players were mostly engaged

at the school, other players were engaged both within and outside the school premises.



4. The process of designing activities that will enable communities to practice the unearthed PD
practiceswvas started on in 2018 his involved the conducting of validation sessiahghich all
schoolcommunity participants made actionable commitments to adapt the unearthed stohtegies
their choiceand practices that are most relevant to their specific contéiese participants
included head teachers, SMC members, PTA members, Foundation Body re)eDibtrict
Education Officials, core PTCs, CCTs, teachers and pampgportive work will be required to
ensure actual adaptatiomthe respective schootsan activity that is beyond the confines of this
report. Plans to design, undertake and evaudie causal impacts on learning of some of the
unearthedPD practices areurrently atformulation stage- a randomized fieldstudy will be

conducted over the next five years to 2024

5. The Monitoring of progress toward successful adaption of the uhedrfPD strategies,

practices and behaviours also falls beyond the scope of this report.

3.0 SCHOOL STORIES

The PD inquiry unearthed interesting stories that depict the unique but available paths that schools
and teachers have taken in their effortsirtqprove learning. From these stories, particular
strategies, practices and behaviours are identifiable which might explain the exceptional
performances achieveltlis within these stories that the uniqueness of each PD school is revealed.
We tell, in thebest way we carthe engaging and captivating sites that situate each of the

schools in its local context and give a comprehensive account of how it finds itself among the list

of PD schools as inferred from the observations, analyses and dialoguesrhan during the

inquiry.

3.1 SCHOOL A: A rural day school that is deeply rooted in the community!

Originally established by the community and then taken over by government, school A is located
in a rural setting neighbouring a stone quarry, filahding site and largescale sugarcane
plantations. Although Muslim founded, it accommodates and treats every member of the school
and local community with respect regardless of their religious affiliations. With a total enrolment
of 1088 pupils and 21 telers, this school is led by a strong female head teacher and depicts high
levels of teacher and pupil motivation and regular school and class attendance by both teachers
and pupils. Understanding the local and historical context of this school, the aelagr tend her

|l eadership team have pursued a “strong | ocal
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i mmersed in its'’ i mmedi ate and extended commu

role that has over the years propelled the school td gcbéevements.

Village peasantry activities in the school communities

Starting from within the school, a strong “f a
teacher, teachers and pupils relate with each etlzevery friendly and interactive atmosphere

exists between and among these three key s¢@weel playersThrough arranging and conducting
internal schoebased improvement initiatives such as suHeet!| joint scheming and lesson
planning, and target training sessns to address specific pedagogicakds, he head teacher

guides and supports teachers to deliver quality instrud®gpils too are showrsupportJove and

care by their teachetirough such practices asrking and correcting all tivavork, sitting them

in groupsto facilitate ease of interaction and erathle teacher to mova&round the class offering
guidance to thm in their groups, angroviding safe storage cases where scholastic materials for
children of lower primary classeseasafely kept to minimize possibilities of their getting |dst

her additional role as a subject teacher, the head teacher consistently demonstrates exemplary

9



performance for the other teachers to emulatbe keeps time, never misses anjef classe
and strive to ensureher subject is one of the best performed subjects in the national primary

leaving examination(PLES).

The strong internal connection explained abov&igplemented by an equally strong connection
between the school and otlwitical players in the local community. On a termly basis, parents

are invited to school to engage with the respecteachers of tlechildren indiscussg the

learning progress achieved by their children in a highly personalized setup betweerette par
teacher and child. This is further reinforced by teacher visits to the families of the children they
teach to appreciate the environment in whicly thes in their homesnd advise parents on how

they can help their c thetimdthey aré a homth thiosschod, ertdo | e a
of term reports are picked jointly iyoth the pupil and their parent, thereby présg a further
opportunity tointeractin a way that strengthens the connectod networkoetween parents and

their child e rieachers.

The school also maintains very close relations with the local council leadership who play a key

role of ensuring children are prevented from indulging in child labour activities such as sugar cane
harvestiny, stone quarrying and fishingsit ead of attending school . On
moral uprightness and discipline, the school has built strong connections with the religious bodies
neighbouring the school. Religious leaders are regularly invited to speak to the childreatwhile
school, and also the school mai ntains chil dre
to track chil dr eflnhiss astctheonodla nacleso trmeairret ai ns c |
students, especially those who have gone iretome prominent personalities. These alumni are
regularly invited back to give inspirational talks to the current children so the children can grow

up looking up to their seniorsrole model effect.

The one most important connection tfedilitates he overall successf all the othersliscussed
aboves the one between the school and its goverbnatjes-the School Management Committee
(SMC) and Parents Teachers Association (PTA) this school all critical initiativesot be
undertaken for the gadoof the schoolare first shared andliscussedand thenplannedand
implementedvith full involvement and support of tf®MC and PTABY working with the SMC

and PTA, the school easily convinced the parents to contribute towards provision of lunch for the

children, to support the establishment of a Aboarding se@bn for candidate children as they

10



prepae for final examinations, to establish good working relations with the district education
office, and to reach out and learn from other top performing schools in the district. In addition to
the other official roles of the SMC as defined by law, this SMC subdivided itself into three sub
committeeseach tasked with direct responsibility overseeinga particular thematic area
acalemigcs, discipline and examinatia® This in-depth involvement of the SMC in key areas for

children’s |l earning attainment provides a rea

3.2 SCHOOL B: A peri-urban day school strongly influenced by the foundation body.

This schoolis built on a small piece of landonated by the foundation body and located at the
outskirts of a major towrThe current head teacher has been at the school for the last eight years,
and has been quite instrument al i n turning ar
not known f or registering greaflhelkohad hasiamg ach

enrolment of 906 pupils with a teacher population of 18.

Co-curricular activities

Started mainly as school for nurturing local children in the dominant Islamic faith &@ahing
the formal education curriculurtheinvolvement of thdoundation body has been a major feature
of this school. For this reason, previous head teachers who had sought taltetdioofrom

the strong connections to the Islamic faith also found it pretty hard to achieve academic success
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since they usuallyreled up colliding with the SMC which has a significant number of members

representing the foundation body.

On taking over the leadership of the school, the current head teqobkly appreciated this
dynamic anddecided to adopt a model that would hanme the interests of both the foundation
body and the parentShe understood that in order to successfully address the challenges the school
was facing- lack of feeding for children, understaffing, uncommitted teachers, and low parental
engagement witlthe school she needed to figure out how to make the SMC and PTA work
togetheto benefitchildredn s | e By cultivating a close and cordial working relationship with

the foundation body, she managed to convince the SMC and PTA to work togethertesnon

This helped significantly iensuring that the school could agree on specific initiatives to undertake
andto promote their actual implementation. Through ttidlaborativeteam approackhat has
included all key playersghe local community has become highly involved in the life of the school
and there are high levels of trust between the community and the .gébdbkrmore, the school

runs a functional school feeding program, conduersedial lessonfor all classesintroduced a
mini-boarding section for candidates, and teachers conduct joint scheming and lesson.planning
Although the school lacks sufficient land that would be invaluable in enabliodully develop
chil dren’ s t al eordrreulatabtiviteesthehschoohaompetessavourably with
other top sports performing schools in the district. Thikasight to be the result of thégh leveb

of involvement of t e ac ltecurscula activitigs and tecooperation t h e
between the school and neighbouring schools which are always willing to allow the school to use
their sports grounds for their-@urricular activities.

Teachers appreciatedthhir ad t eacher’ s management swhich at egi ¢
have eabled the school to reach its established staff ceiling, establishment of class meeting days
and other informal interactions that have ushered in a cordial friendly working relationship with

SMC, PTA, teachers, parents, the community and pupils.

3.3 SCHOOL C: An old rural and historically top performing school with strong direction
and involvement of the foundation body.

Established in 1930his is an oldCatholicfounded rural primary schadlVith a total enrolment
of 1039 children, 13 teachers dinge classroom blocks this school is extremely ur@siourced.

The current head teacher has been in the school for three years, and is quick to emehasize
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gratitude to her predecessors. She notes that they made her job easy by establishing and

maintahing an exemplary performance record for the schoet the years passed

The head teacher reserved her greatest praise however for the foundation body which, unlike in
other schools, has for a long time exercised a great stake in the se®oisl exemplified by the
fact the parish priest doubles as the chairman of the Sktaoeigement Committee and also heads

the local parish academic committee.

‘ Activity Y

I Name the muscie found inx'ke heart
Which body muscle protects the heart 7

- What is the major function of the
heort ?

Classroom display

The story of this school is centred on the pivotal role tbendation bodyhas plagd in
transforming and keepirtge schoohmong the top performing schools in the district, never mind

the extremely constrained resource environntesperaesin. Indeed, the parish priest is leading
efforts to ensure the school i s gr aschoosd “ mod e
e mu | a ungqueilessarigEven more importantly, this schoptovides a unique castudyof

how a school can continue to achieve great performances transcending a specific head teacher
when a key school admestrator gets transferred oetires. Becuse the foundation body has
maintained an ownership grip on the school for such a long time, head teachers seem to fit in an
existing working system that remains fully functional regardless of adtoally occupies the
positionof head teacheil.o achievehis, the school has over the years run a collaborative model
that ensures the SMC and PTA proactivelyoperate as relates &l school initiatives for the
overall benefit of the s c hfleopekamplet ch et dschoaiamot e
concept was first agreed upon by the SMC and PTA and a comprahplasi of how to effect it
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discussed and agrebdfore implementatianrhey agreed todgin by experimenting with a modal
stream in one yeaand theron to a modal class the next yeaandfinally themodal schoobs a

whole Since many of such and other schimaprovement initiatives require that the parents make
some contributiongfinancial or otherwise)obtaining the full collaboration of the PTA has been
key in assung success of theariousschool initiatives- which have includegrovision of meals

to children, participating in distridevel assessment programs, conducting remedial lessons to
review areas of particular difficulty for the children,.&the use ofttis highly collaborative modgl

with full backing and active support of the parish priest in his dual capacities as priest and SMC
chairmanhas ensured parents and the local community feel valued/gddsers in the school,

andfostereda high sense dbcal ownership of the school.

A particularly successful istventionn n t hi s school has beeédndet he *“f
this initiative, each pupil is assigned to a specific teacherwsaat “t he guar di an pa
child while atschool. Thisschootbased guardiaparent performs the responsibilitie$ the

biological parent Wwile the child is at school thereby fostering a family environment at school.

This has allowed children to confide in their teachers regarding their acadethiather life
challengesand thusobtaining counselling and otheeededsupport and understanding. &de

teachers do everything they can to help the children overcome the difficulties they are facing
especially those that are likely to affect their learningluding engaging with their biological

parents where need be. This has greatly improved the tgagpierelationship and brought

parents even closer to the schools.

Both the head teachand her deputy lead by good example foeoteachers to follow. Examples
includesuch aspects as being available at school and in class teaching, conduditiegsupport
supervision of teachers to make sure that teaching in all classes goes onysieioiplsensitive

to andcreating an inclusive learning environment for children with learning difficulsiesring
challenges encountered with other teachers and jointly devising solutions, reaching out to parents
of children who are absent from classdasharing this experience with the other teachers,
facilitating sessions for joint scheming and lesson planning involving all teachers during the

holidays well ahead of the new school term
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3.4 SCHOOL D: A school with a head teacher who chose to follow in the footsteps of her

predecessor.

This is aother ruralcatholicfounded school that has been in existence since a08das fully

built on churchland Despite its’ previously deprived st
more resourced than mameighbouring schools with a total enrolment of 1054 childreB0

teachers and seven complete classroom blocks. Thisuiglt to disqualify it from the list of less

resourced but top performing schools. However, thexer@gue PD lessons to earredwhen

focusngon i ts’ transi ti on-dgpavedschdortoitscuaenttstatgsh!|l y r e s c

The current head teacher has been at the school for the last three years. In her work, she has drawn
great inspiration and guidance from her predecesguwo retired three years ago and still liaes

short distancawayfrom the schoohe rescued from stagnation and is still very proud to associate
closely with The former head teacher held that position for fourteen years £2@14) until his

retirement, a fact that he admits greath d hi s ef forts to turn aro

previously poor performer to top performer status in thecawimty.

-~

Meeting SMC members in thetwol Library

In similar fashion to the story of school C, the foundation body has historically played a key role
in this schoal Realizing the unique and influential position the foundation body held in the

community, the previous head teacher decided
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by ensuring that parents joined hands with the school administrators in otder stvound the

school’s performance record. Working with the
meetingat which a historical decision was takernstitutea PTA and to clearly definés toles.

Once the PTA was in place, a thigssar development plan was discussed and agreed between the
school, PTA, SMC and foundation body. This laid the foundation for all future progress and
achievementsin this plan, key initiatives were agreed and a mechanism for ensuring their
actualization wagput in place. Two key objectives were clearly defined in the plan. First, to
steadily eliminate the numerous failures at PLE that the school had been registering for a long
time. It was agreed that the school would focus more on the children they expexdikely to

fail the PLE exams rather than focusing on increasing the number of first grades. In practice, this
meant that teachers did not adoptdie&rimentalpractices of focusing theiteaching to the top of

the class, rather they would aim to emesthe children who are at the taihd of the class did

actually benefit from their teaching.

Second, to improve thafrastructure status of the school by constructing more classroom blocks

to ensure no children continued to attend classes in the op#meas agreed thahe foundation

body wouldhel p the head teacher in this regard by
friends (catholic charity organizations) who could offer some financial aid for constructing more
classrooms on the chiréand. The head teacher made all possible efforts to impress it upon these
international friends to partner with him in his efforts to turn around the fortunes of the school. To
demonstrate the commitment to improve the school, the head teacher appéaéegddrents to

make some financial sacrifices that would encourage the international friends to supplement their
efforts. He requested for more land from the church which he used for planting food (maize) for
the school so that children would hawealsat school. In this way, the school successfully wooed
theGreat Africa Ventures anti¢ Henry van Stidbenzee Memorial Fund whiclontributedabout

60% of thecurrent infrastructural progresshieved bythe schoolThis international support did

not only stop at constructing classroom blocks, but also supply of text books, provision of seeds
for planting, construction of a library block and a boarding section.

All along, the foundation body has maintained a stramg @n the school, mainly ensuring that

the school remai ns account efectiveutilizaton ofthésupgpatr e n’ s

they get from the international friends.

16



The current head teacher found all these initiatives in place and hejoimdnas been to ensure

there is no decline in performance. In order to keep the school ondnackas endeavoured to

set a good example in all aspects of her werkcluding being at school every day and never
missing to teach her scheduled clasaeByely participating in all cladevel progress assessment
meetings between parents, children and their class teachers; maintaining strong relationships with

all her teachers; etc.

3.5 SCHOOL E: A school which dismissively underrated a native who had been appointed

head teacher — leading to major transformations driven by the desire to prove himself in the

community.

This isyetanother old catholifounded rural primary school whose top performances in the 1980s

used to be a sourcé pride for the locals. Located in a deep rural setting, the local community is
mostly comprised of peasant farmers who cl ear
—they stillvividly recallthe head teacher who presided over those gloricars yand always refer

to him as the only person who had ever done anything good in their s#¥itwl975 children

enrolled, four classroom blocks and 15 teachers, it is moderately reseahosidl

The talk of the community at the time of the inquiryswtlaat the school had in the last few years,
since 2014, managed to finally replace its’ 1
the current head teacher was never achieved easily. When he got promoted from deputy to full
head teacheposition the whole school community sneered dismissively to the extent of
suggesting that nanuch was to be expected frgust a local boy. Both the teachers and the wider
community memberexpressed contempt at this decision to promote a native to the post of school

head teacher and indirectly set out to fail him by refusing to cooperate.

This context presented a serious challenge to the new head teacher, and he fully embraced it and
set ot to prove himself worthy of the tasit hand In order to alter the negative perceptions that
greeted his appointment, the new head teacher embarked on winning the trust and cooperation of
key players-teachers, parents, the wider community and theéeathemselvegirst, he secured

the full support of the parish priest, who committed to futifaborate with himin all his efforts

and mobilizing the local community antkachers tgoin in this new effort taransform the
school. To achieve the degred collaboration of the community, the head teacher made a bold

pledge to the school communityt h at he would return the scho
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significantly improving performances in PLE and even better. He asked all the stakeholders to play

their part and then hold him toamnt when the PLE results came.
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Head teacher’s talking office

In those early days, terganizda series of parerits meet i ngs at whi ch he s
the school and requested for their full support of all the initiatives he was introducing. These
meetings culminated in the rejuvenation of har ent s T e a c h(RTA)shHatwAudds oc i a't

now work togethewi t h t he SMC and the school’s manager s
of meetings became more regular and extended beyond the parents to the wider local community.
The head teacher used these meetings to sensitize the community about key issue® that
affecting tnngpersfoomanees in¢luslinglclaldren going hungry when at school,

teachers having very low motivation, children lacking instructional and other key scholastic
materials, poor staffing situation that was resulting in esteely overcrowded classes, abuse of

school land by some neighbouring households that were using it as grazing land, etc.

At every end oférm the head teacher issued two circutasse to the parents and another to the
community. Community circulars we read and discussed at community gatheringach as

church servicedyurial ceremoniedpcal council meetinggtc. This increasingly began to change

the perception of the local community toward the head teacher and the school generally. The
communitybecame more responsive in supporting the school initiatives and slowly began to view
the head teacher in good light. Leading by good exanaple introducing pedagogical
improvement initiativesthe head teacher embarked on changing the negative persegtidn

attitudes of the teacherSome of the interventions introduced included discussing syllabus
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coveragassueswith teachers, lunch time open talkith teachers on issues affecting them, strict
management of the teacher attendance register by thetéaelter himselffully involving

teachers in managing school fundsnducting a scheming week with all teachers before the start

of every new schooltermnd recogni zing and rewarding teac

management meetings.

To crown itall, he introduced and effectively implemented a teacher appraisal system that was
used to manage and track teacher performance on a termly and annudl basis. sc hool s’ I
performances improved almost immediately getting even better every subseguesucgfethat

the 2017 results exceeded the 1980s performances, and this further fuelled parental and community
support to the school. This is how the talk of the community was transformed from being
dismissive to conceding that the school had finally meddg replace the 1980s head teacher.

With the benefit of hindsight, it is clear to see that the community was hungry for good
performance for their local school and would support a head teacher who was focuse @n su
goal. However, they remained sceptiabout the ability of aativebornhead teacher to rise up

to this challengeThe head teacher gives great credit to the parish priest who played a key role in
convincing the key stakeholders to give highance to prove himself capable of transfoigrtime

school.

3.6 SCHOOL F: A school whose new head teacher transformed its’ historically negative

culture to achieve excellence.

Located near Uganda’' s b o rreseurcedwurat schooKwith glaead t hi s
teachewh o set out t o a framehisfirst daysat thersehgobi2010Mhe lotal st or vy
community is dominated bgrossborder taders, some of whom engage in acts of smuggling

goods across the international border. Before the current head tgankdrthe schoolit had

built for itself an urenviablereputation in the communityincludingbeing known as a school that

cheas exams, divas school funds, misuseand lls off the foal that parents contributier

feeding their children when at school, €tthis negative reputation has contributed much to
distancing the community from the school.

After he had studied and understood this history of the school, the head teachttssgtinsform
it. First, he counselled teachers@pupils to believe that there wao need at all to indulge in any

examination malpractices in adto passational exams. He assured them he was going to fight
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the culture of cheating exams at all levels, includintne non-candidate classes. He encouraged
teachers to do their best to improve the quality of teaching so that the childudth obtain
maximumbenefit. He also encouraged learners to study hard in order to achieve success and to
forget about any possibilityfaheating examinations for theduring his tenure at the school
Engagingparents on the same issue, the head teaeheested tht theyback up his initiatives

that wouldpromote learning and increase the possibility of their children performing wék in
PLEsand subsequent schools they join for secondary educ&oone of the initiatives that were
introduced included conducting early scheming and planning sessions with teachers before the
beginning of the term, conducting remedial classes to cldiffigult concepts to learners, having
teachers of lower classes teach in upper classes (especially the candidatt atagsplidate
understanding, and requiring all the teachers to have their children attend in the same school they
are teaching in.

A classroom of about 200 pupils

Concerninghe useof UPE funds, the head teacher introduced an inclusive system in the budgeting
and spending processes. This ensured that teacmetshe SMCwere fully involved in these
decisions- ending allallegations of mismanagement of school funds that had characterized the
school inprevious yearsTo guaranteghat the food contributed by parents for feeding their

children would not bediverted ormisused, he convinced tREA to appoint one of the pamtsto
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manage andversee the food store this system is still working well, and parents are now

confident that the food they contribute is used to feed their children.

The head teacher then embarked on the task of building relations with key stalsstmaiteould

help in the efforts of improving learning in the school. First, meetings with parents became more
frequent— both classlevel andgeneral meetings. At these meetings, many issues were discussed

t hat were key for i mpperonmancegSomeaspecifisschbad qublitys | e a |
improvement initiativesvere discussed and agre@obon— such as building more classrooms to

ease on the overcrowding effects, involving parents in monitoring and assessing teacher
performances, dissuading paefitom involving their children in crodsorder trade activities

which were thought to be heavily associated with early dropping out of school, encouraging
parents to regul ar |l y acdhaeilitding teackersrto conductireinediah ™ s &
classesSecond, through the local council meetings the head teacher appealed to the community

to support efforts of ensuring all children of schgolng agewvere enrolled in school and actually

attenabd school regularly. To supplement this community effort, he closely monitored the
attendance registers maintained at the school and followed up on cases of student absenteeism with

the concerned parents and their local leaders.

Finally, the school alsodevl oped and maintains strong relati
founding body is always informed of the initiatives the school undertakes, and in appreciation for

the good performances the school has achieved in recent years the church constructed one

cd assroom block for the school. The church i s

behaviours through the conduct of weekly Friday morning prayers.

3.7 SCHOOL G: New school with key stakeholders driving improvement initiatives.

This is a fairly new rural school that was started througtivatecollaboration between the church and the

local community in 2003t became a fully governmeiaided UPE school in 2005. With 1,518 pupils, 13
teachers and only four classrodhocks, thi is a heavily underesourced school attracting children from
ultra-poor househdals. Most of the aildren joining this school in primary one have not had a chance to
attend preschoolbefore. Only four classes attd lessons in classroom blockdtasotrer threegrades hold

classes inthe operair under treesmaking their learning highly vulnerable smverse weatheOver

fourteen years down the road, the pioneer head teacher is still at this school and has been central to the

transformation the schobhs undergoe since its inception
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Theexistinghi gh | evel of ¢ ooper atcontmunitpiseanajoe héghlight for¢hiss ¢ h o o |
school. The local leaders, the foundation body and the community generally maintain very close relations
and hae supported the school in various ways to ensupgoved learning for the childreim order to

encourage parents and schools to put in place arrangements for ensuring tlaildreneals while at

school, the suloounty leadership passed a Bge mandang school feeding in all schools within the sub

county. Even though other schools in the-sabnty have struggled to effectively implement this-laye,

this school has an effectively run school feeding program. Parents do contribute actual foodrHodhe s

and those who cannot contribute actual food do pay the equivalent amount.

Under a tree but effectively learning

The schoohas also received tremendous support from the foundation body in fdandab

cultivate their own food, further easing the potential difficulties they would have encountered in
implementing the subounty bylaw. Over the years as the school has kept growirgjudent

numbes, so has thsize of schoolandthat wa madeavailableby the churcHor food cultivation.

Also through this close collaboration between the school and the foundation body, the church uses

i tpwsitiontor al |y the parents on many aspects relat
example, lhe church continuously speaks out about critical education issues such as promoting girl
child education, preventing and discouraging child labe@msuring children attend school

regularly, and discouraging early dropping out of school.

I n itsodo empoove ¢thildren’s English | anguage a

use English athelanguage of instruction in all classes, including lower primary grades. This is a
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clear departure from the official thematic curriculum policy which reuiire local language to

be used for instruction ithe first thredower primary gradesAnother departure from official

policy at this school relates to the use of a subigather rather than clatmacher system. These

subject teachers move with thetudent cohort across grades thereby allowing the teacher to plan
better on how to effectively cover the subject syllabasesalso to be fully accountable for their
learning throughout to the last grad@ther schoolevel initiatives for achieving inmpved

learning at this school include the conducting of continuous assessment and use of such assessment
outcomes to guide remedial teachimgdthe use of peded learning thaputs childrenat the

centreof the teaching and learning process and allbws to demonstrate mastery to their peers.

Finally, this school has over the years built a culture of respecting and highly valuing time. In all
their endeavours at school, children, teachers, administrators and everyone associated with the
school valuegimeliness and appreciates how important a resource time is. Classes start and end
on time, breakkewise, meals the same, etc. This teaches children to attach a very high value on

time and therefore to never waste this resource.

3.8 SCHOOL H: Improving through a collective effort as everyone plays their key role.

This is a church founded school located in a deep rural villadeserving a very poor community

Founded in 1956it is one of the oldest primary schools in the district and atteagtsy large

student populatior currently 1,445 pupilsWith just 19t eac her s, t hoeteacherh oo | '
ratio of 76 is quite high. The school has about two acres of land it uses to cultivate food for feeding
children and teaars when at school. [uo the extensive dry spells experienced this year, there

have been no yields from the school farm. This has also been the story of most households in the
community, which hasnade it difficultto feedtheir children when at schoollhe physical state

of the school is also quite wantirgonly five classroom blocks, and the one having the head

t eacher s office and the candidate cl ass i s i

Throughout the six years he has been at this school, the head teacher has pssitvheole
model approach to promotdesired positive teacher behaviours, sucheisgpunctualat school
and in classcoming to schookegulaty without fail, and maintaining positivand friendly
relations with the children. Both the head teachdrtas deputy continuously monitor the conduct
of classes in the school by visiting and moving around classes as lessons are @hgosuipool
also implements the schefamily initiative through which each teacher is allocated about 45
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children to mentg support, counsel and guide as a guardian parent at school. Through this
initiative, children freely share their learning and other private challenges with their guardian
teachers who help them get over such hurdles that would have otherwise advissedy #ieir
learning. To ensure the effectiveness of this initiative, teaelergivertime off the time table to

meet and interact wittheir” g u a r ctiiidranas’a group. Children are also free to approach their
guardian teacher at any time when they need #thirceand guidance on any matter affecting
them. Generally speaking, in this school it is quite evident that a close relationshspetisten
teaches and their students.

Block thathousethheh ead t eacher’'s office

Because of the large class sizes, especially in the lower grades, some classes use two teachers at a
time with the second teacher focussing on ensuring effective class conablclesses, it was

observed that teachers ealleach childy their name making them feel valued dhdsgreatly

boosting their confidencdlso, teachers deliberately made extra effort to engage every child in

the class. Activities such as rhymes, sgrand exerciseor eachcompletedesson are used by
teachers to achieve full engagement of all children in the learning prd¢hes. a child gave a

correct response to a question, it was always followed by some positiveiappnefrom the

whole clas includingthe teacherTeachers also made it a point to take a roll call during their

lessons, and followed up this by reporting absent children to the head teacher who alwags follow
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up with calls to the respective parentske in most other PD schoglghis school utilizes
continuous assessment as a diagnostic to identify difficult areas that teachers review when

conducting remedial lessons.

At this school, clastevel meetings between teachers and parents are held every term, and through
these meetip s relevant i ssues affecting children’s
resolved.Likewise, regular meetings are held involving the SMC, PTA and parents. Issues of
critical importance are discussed at these meetings, such as teacheresdrsepiarental roles in

helping their children to improve learning, and decisions relating to school initidieiag

proposed for implementatioihrough such a meeting, a decision was ntadese English as the

language of instruction, even in lower primary class#sfying the official language of instruction

policy recommended by the thematic curriculiMvhen such critical decisions are made at these
meetings, the SMC thetliscusses themwith the school leadership team atiaty agree on the

implementation mechanisms

In order to improve the quality of instruction in the classroom, this school encourages teachers to
focus their efforts on achieving learning gains for the childéeme @& the ways in which this is
achieved includéeachers repartg back to school a week early before the official opening of the

term in order tqointly plan lessons and prepare schemes of ywask of locally meaningful and
affordable instructional or demstration materials, involving children in pded group work,

teachers doing extra research to supplement the textbooks, and conducting continuous assessment

or testing for diagnostic purposes through remedial lessons.

Just like in all the other PD schie@bove the foundation body is heavily involved in the life of

this school. Through persuasion and encouragement, the church continuously appeals to the
teachers to do their best to shape the future of the childeecommunity haentrusted to them.
Likewise, the churchtilizes every public occasion at which they are officiatiogalso appeal to
parents and the commitymon matters critical to the education of their childreach as providing

for their children so they can have lunch when at school

3.9 SCHOOL I: A deep rural school with strong community ownership and a historical
turning point.
Started by the parents of this community in 1985, this school serves a deeply rural and mostly poor

community. The majority of the residenis the nearbyvillagesare peasant farmers who mostly
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grow sugar canedVith the majority of the children walkghon bare feet and unable to affoine

official school uniform, it is easy to understand the dire economic situation in their hbDnees.
school has 640 pugiland 11 teachers, putting tneeragePupil to Teacher Ratio at 58. Similar to

other neighbouring schools in this community, this schgr@atly suffers from inadequate
resourcestessons for two classes are held in the open air, the teacher staffroom is located under
atree in the open aitessons for one class dreld in the hakroofed block that also doubles as a
church, and children struggle immensely to find a seat orettydew old desks in their classrooms
—leavingmanyto seat on the dusty bare flomhile theyattend lessons

Although it isnow a fully governmerbwned UPE school, the community and parents still
consider this school their own and portray a greatesefresponsibility for all thahappes here

They demonstrate this ownership in various waygh as considering it a basic requirement to
educate their children in this school and not any other, holding teachers and the head teacher
accountable to thewn performance matters, and providing accommodation to the head teacher in
the nearbyvicinity of the schools a means of easing his work so as to effectively mahage
school As a culture at this school, the head teacher nrakgdarcommunity visitghrough which

he explains issues relating to education generally and those that are specific to the school. Likewise
meetings involving the school administrators, teachers and the wider group of stakeholders are
held frequently at the school. Finally, thas no friction in relations between the PTA and SMC

of this school, as they workasonetdama ac hi eve continuous | mprove.

when at school and monitoring teacher and head teacher commitment and overall performance

Pupilslining up for lunch at the kitchen

26



The year 2011 marked a major turning point i
Examinations (PLEs). Whereas PLE performances had not &ledhat impressive in the
precedingyear 011 was the year when the school had i
all stakeholders of the school and led to accusations and counter accusations among them as they
sought to apportion blame for the bad results. Ultimately, they resolvedatal@b the finger

pointing game and work together to improve performance. Together, they came up with several
strategic proposals including feeding for all pupdenstituting an admissions committee that

siewes all applicants and makesadimissiordecisons,and rewarding best performing pupils and
teachersThen head teacher (now retired) committed
to improve learning. In order to make his task manageable, the head teacher resategdod
examplethatwould be emulated by all teachensd to involve key players at every stage and in

every decision and activity he undertook to achieve the consttowolgoal. Similar towhat we

observedn other PD schools, the head teacher of this sde@doinvolvedin teachng and uses

this opportunity to model what he expects from the other teachers in the dttheol.heis not

teaching, hevisits other classrooms to supervise the other teachers and identify any issues that
might require his intervention. More importantly, the head teacher has made a deliberate effort to
develop and cultivate good relations with the important stakeholdérs s€hool- parents, SMC,

PTA, teachers, church and the children. This maslehis tasklighter and bought the school

goodwill in many other spaceSure enough, the school immediately turned around the poor
performance beginning in 2012 and has sirenlthe envy of the district.

Several ¢éacheilevel practices were unearthed from this schatthough teachers do not reside

near the school, they arrive very early to take learners through the revision sessions. They revealed
that because they do nave any sidgobs they are fully committed to their teaching job at this
school. In class, teachers use 4idal or familiar situations and examples to clarify concepts to
learners. They also made it a point to always give homework exercises followinggesarso

as to allow the learners reflect and practice on what they have learnt. Children in this school are
given story books to read and share with the whole class about what they have read. Relatedly,
teachers make it a point to get the text books the hands of the children for them to use to
improve their learning. Outside the classroom, teachers (and the head teacher) participated fully
with the children in extracurricular activitiesa practice that greatly contributes to developing

close reldions between learners and their teachers.
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In order to sustain the improvements in learning at the sdbwel, a few other practices are
implemented at this school: All teachers conduct continuous assessment in form of exercises after
every lesson anests at intervals. These assessments are used diagnostically to identify areas that
teachers review during remedial sessions. Second, in order to ensure that all children take porridge
when at school all parents contribute three kilograms of maize pdrpdrlterm. Additionally,

the school utilizes its spare piece of land to grow maize every season so as to supplement what is
contributed by parents. Third, the school has established its own culture regarding syllabus
coverage. All teachersaimtocovecedla year ' s syl l abus by end of s
to use the majority of third term for review and this has worked well for this sdhaaith, all

teachers with primary scheabjed biological children are required to have their children enrolled

in this school. This helps with ensuring these teachmes their best effort to teaching in this

school and also monitor their fellow teach&ysnsure each plays their part effectively. At the

time of the study, each class had at least one child of a teaEhwlly, originating from its
community roots, this schowhplements a social contract system between the community/parents

and the teehers and head teacher. Whenever a new teacher or head teacher is deployed at this
school, they must hold a “face the community”
and clarifies its expectations and the teacher/head teacher is free tbcaaeggct them. When

they are rejected, then the teacher/head teacher is sent back to the deploying authority for
redeployment elsewhere. If the expectations are agreed upon between the two parties, then the
teacher/head teacher is allowed to commeneie tbrm at this school and must abide by the terms

of the social contract or he will be expelled later.

In order to support all the above mostly schioased efforts, the parents and the wider community

also played som key roles: First, parents are vemgsponsive in attending and expressing
themselves at school and cldegel meetings. This has helped greatly in ensuring close and cordial
relationships develop between parents and teachers. Parents do their best to make sure children
attend schooleveryay and are never diverted into provi
sugarcane farm. Equally important is the role played by the church in shaping the moral character

of the learners. On a weekly basis every Wednesday, the church conducts préhyeischool

involving both the children and their teachers.

28



3.10 PD SUBJECT TEACHERS - prioritizing learner needs

In this inquiry, we alsostudied tersubjectteachergroups fromeight non-PD schoolsto unearth

the practices that might explain why seeeachergonsistently ouperformed their peefsubject

level performancein theseotherwisebelowaverageschools. We refer to these teachers as PD
teachers-theyuse their unique strategies and practicesttsistentlyout-perform their peers in
thesame school without having access to any additional resources that are beyond the reach of the
other teacher&Vhile some of the practices we unearthed were similar to those we had&ngd
practiced by teachem PD schools, a few others warew. We also unearthedmeparticularly
subjectspecific (as opposed to generipjactices that were being used by these PD teachers. In
the following paragramwe explainfirst the new practices, taking care to identify whether they
are subjeespecifc or generic, and then briefly describe the teadnezl practices that are similar

to what we had unearthedring the inquiry irPD schools.

I n order to facilitate chil dr eRDtesachersf&mglesh and m;:
encouraged children to retell movie stories they had watched to the rest of thédiamgish.

They were also found to be the ones that mostly encouchgedden to maximize library usage in

order to deelop a reading culture which would greatly ben#feir performances in English

language tests and exams. Likewise, organizing and encouraging participation in debates (whether
classlevel or schoolevel debates) was found to be a key interest activity for teachers of English
language since they belieed t hat debat es iesteem andheid spakdni | dr er

language abilities.

Recognizing thatanychildren fear mathematics as a suhj@f@teacher®f mathematics go out

of their wayfrom the starto portray a positive image of the subject to the children so as to arouse
their interest to learn mathematics. These teachers explained that it was critically important for
math teachers to assess the competence levels in their class and to try ame peaening
according to these levels. In order to ensure the class were at the same page with the teacher, they
gave frequent exercises after every concept taught, rather than teaching two or three concepts and
then testing all of them at oncé&he lessors are therefore weppaced and any challenges are
diagnosed and corrected befargets too late For effective concept developmeiiterefore, PD

math teachers give practice exercises immediatelyaftencephas been tauglndonly proceed

to the nex conceptwhensure the children have mastered the eatlercept An example is one
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of the addition operatiom lower primarygrades f i r st , addi ti on without

carrying” only after confirfoimerg that the chil

PD teachers in neRD schools were found to be driven by a high sense of desire for the learner to
actually benefit from their instruction. They did nost come to class to fulfil imetable
requirementto teach rather theymade t hei r effort count by 1 mp
experienceThese teachers were found to be usiracfices such as deliberate mixed abfitige

grouping of children to facilitatehild-level peerto-peer learning benefits, endeavouring to egpe

and clarify difficult concefs just in case some pupils hadtually not understood, and always

making themselves easily approachable and available for consultaipngils so as to guide on

any difficulties the childremight befacing in the subjdcFurthermore, some PD teachers ensured

their learners received a diversified learning experience on difficult concepts by having other
similar-subjectteachers come to their class and teach the same concepts from an entirely different
perspective.Inaddt i on t o being highly beneficial for c

developinga team spiriamong teachers.

Although PD teachers were seted from poorly performingon-PD schools, we discovered a few
similar practices to what was hapyreg with teachersn PD schoolsFirst, PD teachers were very

highly regarded and their subjects lowsdthe learners. Some of the reasons we uneaithéuis

include theirclose and friendly relations with the children, their positive and encouraging attitudes
towards learners when they failed to grasp concepts as opposed to putting them down, regular and
punctual attendance and conduct of their clagbes, ability to efectively plan and deliver the
syllabus content within the allocated time with ample time for revisiod, the use of redife

locally available materials and illustrations to clarify difficult concepts to learners.

Second, PD teachers were also veryhljigegarded and loved by their fellow teachers, mainly
because of the peer support and development roles kaggdpin the schooln one school we
found that a certain PD teacher had introduc
teachers to shawhat had not turned out well during their class sessions. Teadrerssinghis

forum to freely discuss and suppegch other on a variety of aspgedhus making it a practical

teacher development forum which continuously improves the quality miiati®n and learning

in the classroom on a dag-day basis. Other critical areas where PD teachers were found to be

providing critical supporto their peers includelrawing lesson plans and schemes of work
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conducting research on various aspects of comimterest to teachers and sharing with them, and

filling -in for absent teachers who have emergencies to deal with.

Finally, PD teachersvere using continuous assessment as a tool to diagnose problem areas that
they reviewed during remedial classes. Ewarre, because PD teachers had developed greater

subject and pedagogical knowledge drawn from the fact they mostly taught across grades and
therefore researched their subject more deeply, they depicted more confidence about their work

and broughtanextedge to chil dren’s | earning experienc

Theoretically therefore, th evidence potentiallguggests that expanding the implementation of
the PD teachelpractices to the neRD teachersn these nofPD schoolsmight contribute to

improving the overall performances of the schools.

4.0 SIX PD STRATEGIES

The successtoriesdetailedin the preceding section revesitategies, practices, and behaviours
that might explain how thePD schools andeachersachievel and sustaied the observed top
performancs. They include a number of players, some of whom would ordinarily be considered

as“unusual suspectsn improving learning

After deep reflectionrad synthesis of the stories, shematic PD strategiesnergeFirst,in order

to bridge existing connection gaps with their local communities, increase interactiorasd
supportbetween teachers amérents, PD schoolsere specifically and deliberately involving
their local communities iboth academic antbrracademic aspects of the sch&@scond, in order

to adequately and sustainably deal with teacher commitment issube areéd tgupport learners

to overcome challenges affectintpeir learning, PD head teachers introduced systematic
approaches andhitiatives thatemphasizedsome strategic core valuesitical for improving
learning including promoting effort, demonstratingopennessgemphasizingachievement and

beingempatletic.

Third, to effectively deal witlpoor subjectevel performances andd&op teacher responsibility

for children’s | earning achievement s, PD scho

directly aimed at developing subject mastery by childfenrth,PD schools recognized and acted
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on the critical need to providagoing support to teachers to improve their craft by developing a

supportive schoebased environment thgteatlyimproves the quality of instruction.

Fifth, PD schoolsareproactivelysesking backup from formal stictures existing at the school to

prevent any possibilities a#xternal forcesleraiing their focus onimproving learningin their
schools.Finally, as explained in the previous sectieb teachers recognized a need to develop
positive relations with their learners. In order to achievedh, t hey prioriti zed t

and worked on establishiqpsitive connections that facilitate the teaching and learning process.

In the following section, weexplain the five schoclevel strategies andelaborate through
examples how they afeeing applied in the schooMl/e also highlight critical aspects that should
be taken into considerationrfsuccessfuhdaptatiorof each strategiyn other schooketting.

4.1.1 Strategy one: Community involvement in PD schools

Involvement of the local community in both the academic andavademic life of the school is

a key strategy observed in all the PD schoétsvarying degreesf involvementfor each of the
studied schools, parents, religious leaders, local councilrigamieil servants andther ordinary

local community residents are playing key roles in improving learning in primary schools. The
nature of involvement stretebfrom spontaneous actions taken by individuals in the community,
such as reporting cases ahsolaged children who are found working in sugarcane plantations
or stone quarries during school timeattending and actively participating in scheduled meetings

that have been organizatithe schoobr outside the school premises

One criticalfeaturefor the success of this strategy is #ictive role played by theeadteachersn

promoting thisinvolvement. PD head teachers actively opened the school doors to parents and
went out of their way tengage wittand encourage the community to jbiands with the school

in tacklingthe educatiorthallenges affecting h e i r  dearningéffores.mHe kead teachers

fully understood andcknowledged thecommunities  h u n gxeetlentiperformancandtheir

willingness tosupport their schopbut also took it upon themselves to sensitize the commanit

on how they can make a positive contribution to learriviigh sucha conduciveand welcoming

school environmentparentsutilized theseopportunites to go to the schoolsand discuss their

s education i skvuard slasseachens througlothdelé ad t e a

children

initiated visitsandregularlyscheduledlasslevelorg e n e r a | parents’ meeting
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By developing close relations with the commuritd with fullsupport of the parentmost of the

PD schools have managedpat in place feeding arrangements tioe childrento have lunch at
school.Furthermoreparents are keen to play their support roles at heoeh agproviding the

necessary scholastic materials and enswhiglren attend schoakgulaty. Some PD schools
requireparents to comwith their children to school on the last day of the term to jointly pjck

thec h i endof-ermreportcard Through ths arrangement, parentanspeakoneon-oneand

networkwi t h t hei r c lbeablatéwslcomestreemnioeheishonsesatgrto get a feel

of the child’ andomavenwmorenmémwmtser i nteraction
opportunitesto learn In thisway, this strategyridgesthe gapexistingbetween hong(parens)

and the school (teactspthereby helping parents gt guidance on how they ceffectively play

their rolesand help their children achieveetter

School bundation borswere also found to be heavily involved in PD schpots/iding not only

moral nurturingof the childrenbut also contributing more directly to impioyg learning through

provision of landor the schooto grow food crops for the children to have a meal at schodl

involving children in reading the Bibl@uranduring prayerservices to improvetheir language

and readingkills andto nurture more selfonfidert children In some schools, the hesshchers

heavily relied on thgoodwill of thefoundation bod¢ owar d t he s cinfloemtial and u
position in the community to mobilizend speak tgarentsand teachers oaritical education

issuesaff ecting their chil dr en’ s-chiédéducatoninaeaswhereu c h a
child marriages are rampaamjpealing to parents tmntribue towards feeding fotheir children

when at school, anehcouragindeaches to be more diligent and &iminateabsenteeism.

As notedearlier, community involvement in the life of the school plays a tadg of bringing the

school closer to the community by establishing strong relations between teachers and parents.
These reldons are thoughto be a key means of fostering teacher suppgriparentsand
commitment tatheir teachingasks. In promoting this strategy, is argued that care should be
taken to prevent this involvement being seen, mainly by teachers, as a rtosBi@hfaults in

their work.Furthermore, unscheduled interactions with parents should be structured in such a way

that they do nolead to disruption ofhe ongoingschoolclassprogrammes.
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4.1.2 Strategy two: Promoting effort, openness and achievement in PD schools

The above storieglsoreveal systematic efforts to introdumed embed unique cultures and values

into schoolsthat promote achievement, such as the culturexeftiag effort by teachers and
learners managng in a transparent manner aockating a school environment that positively
nurtures learnindgor all children Again, a key feature for the success of this strategy is the
complete devotion and commitment of the head teachi&re@ndpromote such values in the
school. Head teachersf all the study schools were found to lead bgtting a godexamplé both

as administrators and teachefrsa situation that can be best captured in the coscept
administrative angbedagogical leadershijfMale & Palaiologou, 2015)For examplealthough

head teachers are not mandatorily required to teach, all head teachers in the study schools were
involved in teaching at least one subject and class, usually the candidate class. Also, they used soft
persuasive appeal mechanisms to intrinsicaltyivate their teachers to give their best.

In describing their unique qualities, teachers in the study schools referred to their head teachers as
friendly, understanding, patientprsiderate punctualand hard working.This positive peer
leadership exhilbed bythe head teachers not only creates a strong moral imperative for the other
teachers to followtheir example but also reducethe need for clossupervision andrequent
disciplinary actios. Similar descriptions were used by parents and ordic@amymunity members

who referred to the teachers and head teacher as caring and understanding of both tbsir realit
and need for their children gt a good educatiomhe positive energy in the scheatasubbing

off to the community and they tetncouagedto makewhatever littlecontribution hey could to
improvelearningat their local school

Direct involvement of teachers in planning, budgeting and aspaiding of UPE grants was

another prominent practice observed in PD schools. This high level of transparency in financial
management activitiegt the school was thought to be critigalprevening conflicts that might

der ai | t he grimaryg fodus of leaoning. Ainallg 'some PD schoolsswblished

structures that mimic a falm environment in the school, througthich teachers are assigned
children to mentor, support,.Thesescheolealizedthatounse
children facechallenges that fall outside the norm of the classrbonwith potentially significant
impactgconsequencesn their learning. Guardian teacheemlisten and guide the children, and

for someuniquecases, take uand resolvehe issues withthe h i | @arents.” s
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Althoughtransparent use @fpitation grants is critical, schools adapting this practice must guard
against indecision arising from conflicting priorities beiegpressed by key player. such
conflicts appear, thegould hinder prgress in the school as spending decisiorght take very

long to be greed Second, the practice of fostering a family environment in the school is prone to
abuse, especially as children may be taken advantage of in differentAdsysthepossibility

that parens might misunderstand the intentions of instituting such an initiative in the school

real

4.1.3 Strategy three: Children achieving mastery in PD schools

Another key thematic revelation from the above school storigeei®alization of need to help

learners achieve mastery. Trealize this, PD schoolshave introduced practicegargeting
improvemenbfthe t eachi ng/ |l earning process, devel opme
di scover, and influencing parenting decisions

school and classroom environment.

A highly prominent pacticeis that ofteaches moving with a particular cohort of learners as they
progress up the gradd3epending on the school, this practice took on a number of forms: a class
teacher moving with their student cohort throughout the three lower primary grades; a set of
teachers mving with their student cohort in grades four and five, or grades six and seven, or all
the upper primary grades four to seven; and a subject teacher moving with their student cohort
from primary four to sevenThis practice is not only likely to lead tmproved teachelearner
relationships but also increases the likelihood that teachers will design and implement effective
learning remedies foall their students. When teachers have a loreggrosuretime with a
particular group of students, they areelikto understand better how to efficiently engage them in

the learning process, which will likely translate into more effective planning for and coverage of

the overall syllabus content.

Additionally, teachers that move with their students as they megneough gradesill face extra

pressure to do research auhpt their teaching to the appropriate grgdel in which the children

are currentlyenrolledl hi s pressure therefore, not Ieonly i m
makes them moreesponsible and accountalfbe the actualearningachievedsince they will not

be able to blame future failures on other teachdeachers develop strong attachment to their

group of students and go out of their way to help them learn and achieve top performances in the
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national exams. On a separate note, thastice removes the monotony associated with teaching
the same content to the same grade for many years which would, otherwise, effectively kill the

teacher’s initiative, desire and drive to gro

Other practices being used to improve teaching/learning process includging teachers of
lower primary gradeto conduct review lessons in upper primary clasiesebyhelpng children
revise what they learnt during the foundational yeasgg continuous assessment for formative
purposes- to spot problem areaand guide remedial teaching sessipnst as a mere testing
routine; teachers making full use of the school surroundings as a sourceaafdbivstructional
materials to aid ¢ andtegliring all’tesachersm rarpall ¢hbireprirsaryo n
schootgoing childrerin the same school where they tea@s a means to secure their commitment

and effort

To promote team work and develop other critical life skills and values among leasais as
capabilities to quer and discover teachers in PD schools systematically group learners and
assign them group tasks. Through this practice, children learn to value their peers and discover
their owncambilities toperform in a group settingngagewith, discoverand crea¢ knowledge.

This practice allows children to discover themselves and to be responsible for owning and
transforming their learning experiencé&sirthermorechildren learnto shareheir ideas, develop
friendshigs, empathisemale decisionssupport and rggecte a ¢ h  @dints efiviews Finally,

PD schools have realized that | eft to their o
efforts to learn- for example, through giving children a lot of work while at home which will
frustrate their bility to do homework, revise their books; evenconcentrate and focus when in
class.Therefore, teachers are reaching outdnsitize and guidgarentson howbestto structure

the home environment facilitate rather than hindérh ei r chi |l dren’ s educat.i

To successfully replicate these practices in other school settings, a number of caveats warrant
mentioning. First, teachers moving with a cohort of learners must guard against the temptation to
single out, label and ignosdow learnersas incomptent— which might result in theetrimental

practice of teaching to the top of the cl&&scondpecause most schools tend to assign their least
gualified teachers to teach the lower primary grades, these teachers may lack tresl requi

3 Examples include visiting nearby physical features, making improvised local instructional materials, conducting
outdoor learning, talking walls and compounds, and maintainingpsghodens.
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confidenceto teachin upper primary classef order for this practice to yield the desired results
therefore, head teachers must take care to ens
are continuouslymprovedthrough inservice profesenal development training sessio@n the

practice of givinggroup assignments to childrecare must be taken to ensure teachers do not
substitute student group work for their role of teachingvhich would amount to teachers

transferringheir teaching responsibiisto the learners.

4.1.4 Strategy four: Teacher support and motivation in PD schools

The centrality of théeacher in facilitatindpetter arningachievements also emerges as a unique
theme in the above stories. It is cldat all key players in these PD school communities appreciate
the need for teachers to be supported and motivated to perform and achieve improvedfitearning
the children. The schoolevel support given to teachers in the study schools is predominantly
focused on achieving continuous improvement in the quality of instruction in the classroom. These
schools recognize that teachers come from different backgrounds and these affect the quality of
teaching they are able to dadr. The critical background asps these schools are responding to
include the original motivations that attracted the teachers into the profession, the foundational
stock of knowledge of relevant contentyteecumulated during theformativeeducation years,

the quality of teacheraming programs they havedand how that plays out in terms of their
practice angbedagogical skills inteaching, the experiensthey have accumulated over the years

in the profession, and the interactional effects of their individual or group valdedtdandes on

approacksto work.

Two unigue practices were identified in the study schools. First, lecaignized and regularly

held peeiled teacher professional development sessions at the school targeted at improving
specific areas of need including mostly preparation of comprehensive schemes of work and
lesson plans, conducting assessments, handling telaelneer relations, classroom management
aspects, and teacher work ethics. Second, teacher mentoring and coaching through conducting of
strudured and comprehensive pded support supervisioms a means of improving their
classroom instructional practices. The study schools attached great importance to these practices
asthey havealsoacted asnain avenues through which they have managed to foster good teacher
relations as they learn and come to trust each athework as one teama feature that greatly

hel ps in aligning the school to achieve its’
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To successfully replicate the practice of conducting Aeseskd teacher professional development
sessions at the school requires the school to have teachers skilled in each of the identified need
aread—a nontrivid requiremat in some schooldt is the rde of the shool head teachers therefore,

to identify anchone the unique abilitiesf all theirteachers with this view of enabling all teachers

to learn from all their internal stock of teaching abilities. Regardinglpdesupport supervision,
head teahers intending to replicate this practingheir schoomust guard against treormous
temptation to condct supervision alone. Teachersed to be guided on how to overcome their
areas of weakness, or else they might resent the supervision singallif usll degenerate into

an exercise in fault finding. Therefore, careful integration of professional knowledge on
supervision skills, subject knowledge, attitudes willingness tayuide, coach and mentor on the
part of the head teacher or paseipervsorare of great consequenice the successful replication

of this practice.

On teacher motivation, the PD stories reveal simple and affordable teacher performance incentive
practiced. PD schools are rewarding good performance of teachers throughemogmition in

the presence of all the key players at the schd®MC, PTA, students and fellow teachelrs

some cases, head teachers go out of their way to buy and give some symbolic appreciation items
to these teachers. This study discovered thatréaeaping thinking behind teacher motivation in

PD schools is that this is an intrinsic thing which may not be easily manipulated through extrinsic
performance reward mechanisms. Therefore, schools use these simple recognition and reward
mechanisms tappal to or stimulaet eac her s’ existing internal
effectively. Extra care is needeithereforein replicating thee teacher motivatiopractices of
rewarding good performers, especially where material rewards are invélitadugh these
rewards are mostly nominal, teachers take them very seriously and therefore it is critically
important to ensure the mechanism of identifying teachers to be rewarfd@daisd consistent

This too is a nontrivial requirement in many schools, arteifmechanism is seen as subjective it

can lead to creabin ofrifts amongsthe teachers whichill likely erode heirintrinsic motivation

4 Thesemostly ircludethe giving of simple gifts and official appreciation lettdrem the head teacher, the sub
county or district education office
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4.1.5 Strategy five: Proactive involvement of SMCs and PTAs in PD schools

Although SMCs and PTAs exist in all primary schools in Uganda, a key challenge faced by many
schoolgelates to the effectiveness with which these structures play their roles and how, in practice,
they relate with other key players at the school and incttramunity. While the overall
management of primary schools in Uganda is the responsibility of the SICNIOES, 2008),

school head teachers are the key players entrusted with thte-day running of schools. It is

clear from the stories above that headchers who develop and maintain strong relations with
thar SMC andPTA find it easier and convenient to effectively run the-tiagtay operations of

the school and successfully introduce initiatives that improve learning largely due to the proactive

involvement of these two structures in the school.

Two practices exemplify the proactive involvement of the SMC and PTA in PD schools: In order
to shield themselves from political pressure and possible interference in the operations of the
school by locapoliticians, head teachers sdekckng from the SMC and PTA by having them
onboard early when planningo introdue initiatives to improve learning A good and most
common example is the introduction of feeding programs for children when they are @t scho
Since head teacharsustseek support from parents in order to successfully introduce and run such
a program, this opens up the possibility that local politicians will intervene and block the head
teacher from asking parents to contribrggsourcesoward such an arrangementisually arguing
deceptivelythat UPE means free education in all respdotsrder to avoid this interferenead
possible confrontatigrihe SMC and PTA play the lead role in mobilizing and sensitizing parents
on why such initiives are needed and must be supported by all parents. With this kind of initiative
and support, the chances that the politicians will seek to play cheap politics with such critical
education matterare greatly reduced, since now they will likely appeard opposing initiatives

that have beeoriginatedand agreed by the parents themselves. This shield thaivtis Snd

PTAs provide to the school against negative external forces goes a long way in strengthening the
authority and confidence of the headcher as the executive head of the skchoo

A second practice is that of the SMC and PBé&ing directly involved insupervising and
evaluating teacher s and stinha# relevanh respdctsteachq@ ner a l
learning, welfare and eourricular activities.Issues of teacher absenteeism from school or class

are brought to the attention of the SMC and PTA, and such teachers are required to defend

39



themselves before these bodies. This has greatly bridged the accountability gap that enpromin
in many schools where thesiuctures are not playing such rofessually these issues are left to
the head teacher to resolviehe SMC and PTA in PD schools are fully involved in supervising
and evaluating schoadnd teachetlevel performances. Thewvolvement of these bodieis
supervisingschools hasilsoresulted in schools realizing and responding tonimed to conduct

co-curricular activities.

Replicating the involvement of the SMC and PT
also notthat straightforward. Many times, members of these committees are not well sensitized
about their roles and limits in dealing with the school. As such, some may harbor intentions that
arenorfbeneficial t o t he-sud mayintludée desreto reap manitoeyg e n d a
benefits from their involvement in the school, intentions to fight or fail the head teacher or some
teacher(s), etc. The fear of such potentially negative aspects of involving SMCs and PTAs in the
active running of the school ugly leads, in many schools, to teachers and head teachers

frustrating the relations with these committees.

5.0 INSIGHTS FROM THE VALIDATION SESSIONS

Two sessions were held to reflect on and validate the strategies and practices discus8ed above
Since the schodevel participants at these sessions included both PD andPDoschool
communities, the meetings aimed to achieve two critical objectivafidation and commitment

to adapt the unearthed PD strategies and pracfdiethe PD strategie and practices discussed
above were validated (some with more clarific
and schools made commitmetdsadapt those practices they found most compelling and relevant
for their context. Five practices weselected as most appealifigr which commitments were

made foradaptation bythe participating schools- joint picking of endof-term report cards by
parents and their children, implementation of the guardian teacher injtiaidéng regular peer

led and locallyorganized teacher development sessions at the school, lower primary teachers
conducting lessons in upper primary classes, and involving children in-gesag learning

activities or tasks.

5> Refer tothe separate activity report of the proceedings at these validation sessions.
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During the validation sessionsprae generainsights were shared with intent to either further
enrich the PD practices or to facilitate more effective adaptation and replication of the same in
other school settings=irst, many of the unearthed PD practices were not entirely new to the
participatingschools, including the neRD schools. What became clear though, was that the
degrees to which the schools or teachers had achieved success with these practices differed greatly.
This suggests that it is not enough to know about the PD practice andtatteémplement it, but

to effectively adapt it to the specific context of the school is crificalachieving the goal of

improved learning

Secondjt was observed that the school head teacher played a critical role in the success of every

PD practiceln order to assure sustainability of these good practices in the school after such a head
teacher has left, it is critical fostitutionalizethem, so they become part of the cultural-gptof

the school and its’ ¢ ommusitizatioryis neetien fomalt ey piayerss t hi ¢
in the school and its’ wider community, I nvol

teachers and pupils, the gener al | ocal Commun

6.0 EDUCATION POLICIES AND SOME OF THE DISCOVERED PD PRACTICES

This study also unearthed some practices that conflict with existing educatioy paditions in

Uganda Schools, in their desire to improve their performances in the verystages enaf-

primary examinations were resolute in thagcisions to go against official policy on a number of
aspects. First, we found that several schools did not implement the class teacher system. Teachers,
especially of upper primary grades, were instead organized in subject teams and could therefore
teachtheir speciality subject across grades. Schools justified this decision by explaining that it was
harder to get a teacher to develop the desired content knowledge and pedagogical expertise
necessary for all the subjects taught in any given elaspecilly the upper primary grade¥hey

argued on the contrary, that teaching the same subject across classes meant that subject teachers
developed deeper knowledge of their subject area and this was reflected through superior quality

instructional delivery irthe classroom.

Second, we found that some PD schools were holding back children in the penultimate grade
forcing them to repeat the class (primary six) on grounds that they were not likely to perform well
in the nationalevel primary leaving exams (PLEsSJhis contravenes the existing primary

education policy of automatic promotion” and
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school when in fact it is just average. Other available evidence has associated this practice with

increasing the levelsf dropout from school before completing the primary cyiiabay, 2016)

Third, some PD schools were not implementing the local language of instruction (Lol) requirement
in lower primary grades (PR3). The main reason for this deviation from the palexyuirement

relates to the widetpeld view by parents that instructing children in local language in lower
primary grades put them at great disadvantage in the PLEs since most schools in cities were using

English as the Lol throughout all primary classes

Finally, we discovered that one of the schools selected as PD had for a long time managed to
achieve good PLE results by attracting children from neighbouring private schools who continue
to use itonly as a UNEB examination centfer purposes of sitig the national endf-cycle

exams Although this practice does not contradict any existing policy or regulation, the national
level PLE performance results for this school do not reflect a true picture of the quality of learning
taking place in this sclwd. In fact, the inquiry discovered thparents of this school had grown
disgruntled about the fate of their school, which in their eyesjnvsteep declineWe dropped

this school from thést of PD schools covered in this report

In conclusion, it $ clear that the use of the very higfakes PLEs as a basis for choosing PD
schools is not entirely free of biasas has been shown in the above discussion. In the prevailing
circumstances, however, PLE results offered the agilable schoebased andwidely
acceptableption. Future PD studies will need to devise means of addressing tHisunadnssue.

The findings of this inquiry therefore, must be interpreted carefully with this issue in mind.

7.0 CONCLUSION

The positive deviance (PD) approdchsolving intractable social problems is premised on the
observation that in every community, there exist ordinary people or institutions that have figured
out better, sometimes extraordinary solutions than their neighbors to prevailing problems, without
having access to extra resources (Pascale, Sternin & Sternin, 201Q0)Aiuéssity, 2010). They

are the Positive Deviantd?Ds. This ethnographic study was conducted in ten districts of Eastern
Uganda and involved eighteen school communities. Throughnuiry, we gt out to answer
threequestions: Firstare there communities, schools and teachers that consistently achieve better

learning outcomes for their children than their peers in the generally poorly performing districts?
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Secondwhat strategis, practices antiehavioursare these PDs usirthat might explain their
succes? Finally, how can the unearthed PD strategies and behaviours be best replicated in the

neighbouring communities and schools?

To answer the three questions above,jidentified ten consistently lowlgchieving districts by

using bothT wa we z a’ s -bdsedWwezddath diasic literacy and numeracy outcomes for
Ugandan children aged between six and sixteen years, and thelsslebpkerformance data from

the endof-primary national examinations, the PLEs. A physical mapping process involving key
players at local and district level was conducted to select the final list of sthbelisivolved in

the inquiry Although the use of the higdtakes PLE performance dat&roduces some unwanted
selection biases many children drop out of school before completthg final grade, some
schools sieve children in upper primary grades in a bid to improve their PLE results, some parents
(schools?) conduct special coachingdandidate students who are preparing to sit for the PLEs
these results are currently the only available schaséd and nationally accepted measuofes

school ' perfoonareea. al |

The mapping process identified ten PD schools and eighsuB@ct shools. The inquiry
unearthed six overall PD strategies eacher s t hat prioritized and
communities and parents that are actively iny
teachers that took the trouble to introdacel embed into their schools cultures and values that
promote learningschools that recognized the need and took steps to support both teachers and
learners to overcome hurdles affecting their efforts, and schools that deliberately utilized existing
formal institutions to back up their efforts and initiatives against potential interferénise.

important to note that these PD strategies and the respective practices and behaviours embedded
therein do not represent causal explanations of the observednpantes in these schoelshis

study was never designed to achieve such a goal. In order to establish the causal impacts of these
PD strategies, a separate randomized field trial on any or all of the discovered strategies will have

to be designed, condiec! and evaluatédvalidation sessions were conducted and two key insights

on the potential for successful replication gleaned therefrom. First, the role of the school head

teachers is critical for successful replication. There is need to eséoeir unconditional

5 Plans are currently underway to design, conduct and evaluate such a study involving schools from Busoga sub
region in Eastern Uganda.
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commitment andsupportbefore introducing any PD strategy or practice for adaptation at the
school. Secondyhen a PD strategy or practice has been successfully adapted it is important to
target it s’ b ecomi n gschpoh his theréforet régeirescthatl extensive o f
sensitization of all key players be done to secure thekimuynderstanding and supperkey

among these are the SMC and PTA, foundation body, parents, teachers, learners and the wider

community in whichthe school exists.

We noted above in section six that some of the PD practices, although positive and highly
recommendable (desirable) for adaptation in other schools, directly conflict with the official
education policy positions. The PD schools curreintlglementing these practices gave strong
reasons for adapting such practices, that it would be foolhardy to assume those practices are not
contributing to improved learning in those schodlkis study therefore suggests the need to
evaluate the viabilityof some policy positions and their impacts on learning in schools, in
particular the “class teacher” as opposed to
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